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Executive
Summary
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In recent years, there has been a dramatic rise
in the number of people diagnosed with
Autism Spectrum Disorder (“ASD”) around the
globe, including in Hong Kong. ASD is an
umbrella term for a group of developmental
disabilities characterised by significant social,
communication and behavioural challenges,
covering a wide array of skills and levels of
disability within the “spectrum”. Most Hong Kong
students with ASD attend mainstream schools,
presenting a number of challenges to their
families and schools. Without widespread
awareness and thorough understanding of
ASD, students with ASD may be viewed as
undisciplined in the classroom and struggle to
get along with their peers.
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In response to this formidable challenge, The Hong Kong Jockey Club
Charities Trust initiated the “JC A-Connect: Jockey Club Autism
Support Network” in 2015, a three-year, HK$167 million programme
designed to enhance support for Hong Kong students with ASD.
Through JC A-Connect, the Trust aims to engage relevant stakeholders
in establishing a foundation of community support and inclusion. In
collaboration with The University of Hong Kong, the Education
Bureau and six non-governmental organisations (“NGOs")*, the Trust
seeks to provide holistic ASD support at the school, family, community
and public levels.

JC A-Connect has made significant achievements. According to the
evaluation results and participant testimonials, the project has
improved the social, communication and adaptive skills of more than
5,000 students, and strengthened the support network for both the
students and their families. More importantly, it has changed the
landscape of support for students with ASD in Hong Kong by grooming
an unprecedented cohort of professionals in NGOs specialising in
ASD support, building collaborative partnerships between NGOs and
schools, and distilling best practices into 26 training manuals for
educators and support professionals, thereby providing a foundation of
sustainable support. JC A-Connect has received positive feedback from
its different stakeholders. The experience gives helpful insights into the
large-scale collaboration and development of ASD support services,
and provides reference for public policy in the future.
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A Global Challenge:

Supporting Children with ASD
BRATERIEE R SESZIENZEKHEE

Once considered a rare condition, Autism Spectrum Disorder (“ASD”) BEESHIRAERNWRRER  (BEFHREHTEDS

diagnoses have increased at an alarming rate. One in 59 children BRRELH - REFRFHEE (2018) » ZEES9E
has received an ASD diagnosis in the US, up 50% since 2008."3 REPRE 12 EH B EHEE - #2008 EHE
Internationally, prevalence has been estimated as high as one in 50.* 50%" ; EERESBERIMEsTEE D21

Hong Kong is not immune to the increasing prevalence of ASD. In fact, EHIHIEELN EHBS - HEBIEE 0 B2010

the Education Bureau (“EDB”) reports that the incidence of students , BB 5 o=
diagnosed with ASD has more than quadrupled in primary and Fi - BRAMENT N RESRBENRIR
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secondary schools since 2010 and is projected to continue to BEHRE 85 15-20% KOS BURIE © BPMECARH

S =) N %ﬁg o
increase at a rate of 15-20% per year. Students with ASD comprise AR [ wE
one of the largest segments of students with special educational
needs in Hong Kong mainstream schools.

Number of students with ASD
in public sector ordinary schools

REBAMERYBNEAEREAR

9000 8,710
B Primary /N2

5000 * i
- 3520 28 BB
=vitiii}
1000 * * * * “ “ * “
NN 1

200910 2010711 201112 2012113 201314 2014/15 2015/16

)
o
-_—
4
—
~
)
o
—_
2!
—
<o

Source:
Education Bureau, The HKSAR Government




Across the globe, families, schools and
communities are struggling to understand and
support the needs of the growing number of
children with ASD. Individuals with ASD are not
distinguishable by their looks, but often
communicate, interact, behave and learn in
different ways.® They may avoid eye contact,
display vocal and behavioural repetitions, have
sensory hypo- or hyper-sensitivity, and show
resistance to changes. Some individuals with
ASD have notable strengths and abilities in
addition to challenges, such as above-average
intelligence, unusually detailed memory and
exceptional talent in maths, science, music or art.®
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ASD affects all racial, ethnic, cultural and socio-economic groups around
the world. There is no known “cure” for ASD. This does not mean, however,
that nothing can be done to help a person with ASD. Early intervention is a
child's best hope for coping with ASD. With the increasing prevalence of
ASD, a prompt and comprehensive response to this global challenge is
necessary.
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ASD in Hong Kong
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Under Hong Kong’s Integrated Education policy, most students with ASD
attend mainstream schools. On average, approximately one in 90
students attending mainstream schools are students with ASD."12
This means that virtually all schools include such students, presenting a

number of challenges:
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Students with ASD often struggle to communicate
effectively, navigate social interactions and make friends.
They experience difficulties with reading comprehension,
writing and auditory learning. Moreover, many students
with ASD in mainstream schools are also challenged by
other special needs, e.g. language impairment or Attention
Deficit/Hyperactivity Disorder (AD/HD)."
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Teachers may feel overwhelmed by having to juggle the
individual needs of students with ASD in addition to
managing other students in class. They need more hands-on
ASD-specific training in managing the seemingly unusual
responses or behaviour of students with ASD, who may be
viewed as undisciplined in the classroom.
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Despite its increasing incidence, societal knowledge and
awareness of ASD is still quite limited in Hong Kong.”
Lack of awareness can be a major barrier to improving
the health and well-being of children and families
touched by ASD. Affected families may not be aware of
essential early interventions and may feel isolated in a society
not familiar with or knowledgeable about how to interact
with individuals with ASD.8-°
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Parents and families often feel overwhelmed by the
stress of caring for children with ASD. Challenges may be
compounded for Hong Kong parents because of the strong
cultural emphasis on conformity and lack of understanding
about individual differences.' Many Hong Kong parents
report discriminatory experiences related to their
children’s disability.'® The stress of supporting children
with ASD and the fear of stigma may severely impact
parents’ emotional well-being.
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Schools may not feel adequately equipped to support
students with ASD with existing resources and options
for procuring outside support services.
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Furthermore, the pool of local non-governmental organisations (“NGOs”) and professionals is
not large enough to support the service needs of the rapidly growing number of children with
ASD, their families and their schools. Likewise, localised resources for assessment, teaching
and training are not sufficiently available. Hong Kong students with ASD, their families and

schools have a critical need for expanded support.
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Hesitating if | should submit my son’s application to
primary schools, | could hardly sleep during those
months.. Why? | didn’t know how to help him. | was
worried about what could happen when he was
admitted to primary school. He lacked social skills and
[had] poor learning ability.
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Parent of a child with ASD
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JC A-Connect
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Recognising the pressing needs of students with ASD,
The Hong Kong Jockey Club Charities Trust launched
“JC A-Connect: Jockey Club Autism Support Network” in 2015.
Through JC A-Connect, the Trust seeks to build a sustainable
foundation of community support and inclusion for students
with ASD by confronting the problem in a holistic way,
incorporating all of the many stakeholders involved.

Two earlier pilot programmes sponsored by the Trust and EDB
provide a good reference for JC A-Connect. These pilot
programmes involved local NGOs with experience in providing
school-based support for primary and secondary students with
ASD. They demonstrated that NGO-led coaching programmes with
individualised participant goals, supported by school personnel
who could help the students apply the skills they had acquired
to natural settings, could be effective in supporting students
with ASD in Hong Kong.
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Through JC A-Connect, the Trust aims to magnify the
scope from prior programmes to reach half of all
students with ASD studying in Hong Kong schools.
The Trust has assembled a strategic team for this
ambitious endeavour, taking proactive measures to:
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Engage ample NGO partners to develop and
strengthen the ASD support capacity
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@ Involve an academic partner, the Faculty of Social

Sciences of the University of Hong Kong (“"HKU"),
to provide professional advisory support (e.g.
benchmarking services, quality control, professional
training) and programme evaluation
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@ Partner with the EDB to ensure delivery of quality

services and long-term sustainability of the service
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Layers of Support Support
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JC A-Connect seeks to provide holistic support for students A-C JC t
with ASD through three primary programme components: r °“'1°,E
School Support, Family Support and Public Education. EREEHRTEE
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JC A-Connect School Support Programme
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School Support is aimed at enhancing ASD support capacity for students in mainstream schools. It comprises 25-hour coaching
programmes led by NGOs in primary and secondary schools, providing support for students, teachers, parents and peers
(see below).
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Training

Gl
Students Out-of-class supplemental training @ 12 sessions with groups of 4-6 students
=2¥] PRiB/EFIER 18-21 with ASD (key themes: emotional control,

social skills, learning adaptations)
1287340 - 4-6 ZERAMERE 148
(88 : 1REs - RFI5 - 2BER)

Teachers Teacher training ($%) Consultations, workshops, seminars,
ZEh E B 1-3 coaching programme observations
B~ TIEY - e - MMEFIRER

Parents Parent support @ Consultations, workshops, seminars,
£ FRXE 2-5 coaching programme observations
B~ ITiEdh - TRETE -~ /MADISRERR

Peers Peer programme @ Class-based activities, outings, gatherings
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Key features of school support
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Structured
framework 8
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Needs-based and
evidence-based
practices
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Whole-school
approach Q
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The programme must be adaptable to
the diverse range of needs of students
with ASD. Student programmes are
guided by a structured framework for
quality assurance and benchmarking
best practices (see framework
components box to the right).
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development
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Based on student needs assessments,
coaches develop individualised training
programmes with reference to 27
evidence-based practices* in social
communication, emotional control and
learning skills."” Supplemental teacher,
parent and peer training is based on
schools’ and parents’ specific needs.
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Systematic -
evaluation
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While NGOs are the principal service
providers, the programme requires the
active participation of teachers, families
and peers to help the continuous
building of an ASD-friendly learning
environment.
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Sustainability '
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Teachers are required to attend
student coaching sessions and are
encouraged to participate in school
and citywide level training and
annual international conferences.
Likewise, NGOs receive significant
professional support from HKU and
EDB, including feedback on session
plans, teaching applications and
on-site coaching.
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HKU conducts a systematic impact
evaluation of the programme to guide
programme planning and make
suggestions for improvement.

BERBABRTEETHRARVENK
Arfh o MIRMAEES -

The programme seeks to expand the
capacity of this field significantly to
enable sustainable support services.
In addition, JC A-Connect strategically
operates within the EDB's existing
three-tier support model for
accommodating students with special
educational needs, utilising “Tier 27
out-of-class group training as the
primary coaching intervention, to
enhance sustainability.™
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# Antecedent-based Intervention, Cognitive Behavioural Intervention, Differential Reinforcement, Discrete Trial Training, Exercise, Extinction,
Functional Behaviour Assessment, Functional Communication Training, Modeling, Naturalistic Interventions, Parent-implemented Interventions,
Peer-mediated Instruction and Intervention, Picture Exchange Communication System, Pivotal Response Training, Prompting, Reinforcement,
Response Interruption/Redirection, Scripting, Self-management, Social Narratives, Social Skills Training, Structured Play Groups, Task Analysis,

Technology-aided Instruction and Intervention, Time Delay, Video Modeling, and Visual Supports.







JC A-Connect Family Support Programme
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Family Support is aimed at enhancing knowledge, acceptance, competence and skills for families of individuals with ASD. NGOs lead
family support and training sessions in 18 community centres throughout Hong Kong (see map on opposite page), covering a wide
array of topics based on family members’ needs and interests, including:
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e ASD-specific coping (e.g. sensory sensitivity, ¢ Family functioning and support (e.g. sibling support)
repetitive tendencies) FERENZE (MRBBKEHZFE)
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¢ Community understanding (e.g. community days/activities
® Parenting skills (e.g. communication) to reduce stigma)
BEET (WBRGEE) HERSE (EYEHERNEDHE)

* Parent health promotion (e.g. emotional support,
stress reduction programmes)
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The family support team of HKU also conducts surveys to understand the needs of families and explores effective means
to support them going forward.
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JC A-Connect Public Education
[E/FREIT] AREEB

Public Education is aimed at promoting social inclusion by:
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Enhancing public understanding of Engaging the public via social media, Empowering professionals and caregivers
ASD, the positive dimensions of ASD the programme website, publications through international conferences and
and the support available and media coverage knowledge-sharing forums
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Corresponding with its scope, the programme’s
impact is vast and multifaceted. It directly serves
many students and families, but more importantly, it

‘ h a n i n t h e is irrevocably changing the landscape for students with
g ASD in Hong Kong by developing capacity, resources

and manpower in this field, and building a foundation of

La n dsca pe sustainable support.
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Providing Unprecedented Coverage
BZHNEBER
One of the programme’s greatest impacts is its breadth of coverage. The programme scale is unprecedented

among prior ASD programmes. It exceeds expectations of different stakeholders (see graphics below for the
programme output), and increases awareness by personally touching so many.
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425 5,074 796

schools ASD students coaches and NGO
SR (IBEESRE professionals
BitEEEIZIISMREEAS
* 40% of mainstream schools * 58% of ASD students in Hong Kong ¢ Trained through programme
i 4 REFEAR FORFMELTRERN LTSS R

14,957 33,830 25~

teachers parents/caregivers ¢ Developed based on evidence-based
BEE Rz E/REE practices adapted for Hong Kong
¢ Trained through programme * Joined support programmes/ 5147 Hﬂ"%iﬁiﬁ Ayl ﬁﬁﬁ '
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I aEE]l| received consultation : .
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(Updated figures as of April 2018 #Z 201854 B 2#=F)




Building a Foundation

of Support
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To facilitate such widespread coverage and support, JC A-Connect has
expanded Hong Kong’s ASD support capacity exponentially. The programme
has cultivated an ecosystem of support for students with ASD, with transformation

apparent at each level of the system:
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Schools
B

Hundreds of schools have built
partnerships with NGOs to support
students with ASD. Thousands of
teachers have learned techniques and
skills used in small group training (Tier-2)
which better equip them for in-classroom
support (Tier-1) for students with ASD.
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Resources
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The NGOs and HKU have developed a
series of 26 resource books for primary
and secondary school ASD programmes,
which serve as comprehensive references
and training tools for long term
development in this field. NGO partners
have high hopes that these resources
will help raise the standards of ASD
support and “provide a basis for
colleagues to work together”, said one
NGO supervisor.
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‘ ‘ We feel we are going in the same direction and
can leam from each other...We treasure good

practices from others.”
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Parents
K

Thousands of parents have received
emotional support, encouragement and
training through the programme to
better support their children.
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Policy
BUR

JC A-Connect’s service model was
strategically designed to be compatible
with the EDB’s existing framewaork for
supporting students with special
educational needs. The successful
programme, which has quickly become
engrained in Hong Kong schools, has
effectively shaped policy by providing
a service model the EDB plans to
consider adopting going forward.
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NGOs
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Hundreds of ASD-specific experts
have been trained. The increased
manpower, training and experience
provided through the programme have
empowered NGOs to embrace their
self-described role as “bridges” between
students, teachers and parents, providing
holistic support at both school and
community levels. They have also
welcomed the opportunity to collaborate
and share best practices to advance
the field.
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‘ ‘ It [JC A-Connect’s service model] has shown very
positive impact at school.
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EDB representative
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Transforming Lives
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Not only is the programme quite large and pervasive, it has also been [BEEEEMNRE{THE] HEFBABLEET

successful in achifeving many oflits goals for participants’ skill development.”  mREFL - BEELERAER% » EHHHEE

As part of HKl_J’s |mpa_10t evaluanon_forthe programme, teachers regularly assess WEB .« HTAIEESEED - REMEH

students’ learning, social and emotional adaptive skills. Parents and teachers FIEYIGATA - AR E S IE 6 B

also complete self-assessments before and after training to evaluate their efficacy s N 1

in coping with ASD-related issues at home and in school. The ongoing evaluation ~ AHIEA PIER RIBET] © FFARAYF(L S BYIS EAT &I

guides continuous programme adjustments and allows collaborators to MRS RBRT A"

acknowledge and celebrate programme successes to date, such as: ‘

90 /o Through the group activities, I've learned how to

express myself, control my emotions, and stay calm by

Most (90%) students have met individualised taking deep breaths.
programme goals at both primary and secondary levels

after joining the coaching programme. %ﬂﬂ’]‘ﬁﬁfﬁ@]fﬁ : ﬁ%ﬁﬁﬁa : E%UQEE@%% » IEB
Q0% MBS MR - EEBMEBIBMM AT PRI RS o

I EAFIRE AR Primary student

INEBH

1 1F1 1 Participating students have improved their adaptive skills, such

Slg n Iﬁca ntim o rOV_e me n_t as communication, emational control, problem-solving, and

in students’ ada ptive skills dealing with conflicts and bullying. Improvement has been most

pronounced among primary students, while secondary students

}Eﬂ%;ﬂﬂ]i@ﬂ%ﬁgb have shown improvement in fewer areas. This emphasises the

importance of early intervention and the need for further
programme development to address the complex needs of
secondary students.
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E N h ance d sense Of Teachers showed significant improvements in understanding

and confidence in managing students with ASD. Parents’ ratings

com peten ce amo ng pa rents showed slight improvements but were generally lower than those

of teachers, pointing to the need for further development of

and teachers support for parents.
SRR EAZENGYEL) T - RENEBMEARTHEEMERTFHEY - BrhEm
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Not only has the JC A-Connect project helped [my
son] and me, but it has also benefited my family as
a whole. With [my son’s improved] communication
skills, our family has a much closer connection with
each other.
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Anthony’s JC A-Connect Story
[BEEE2EFEITAE ] RENNSE

Anthony (anonym) was diagnosed with high-functioning autism at a young
age. He attended a primary school that gave him what he needed to excel.
However, once he graduated into secondary school, everything changed.
Anthony experienced frequent meltdowns and emotional outbursts at school,
triggered by seemingly mundane occurrences like dropping a pen. Many
pecple were afraid to engage with him for fear of triggering another
meltdown. Not knowing what else to do, teachers separated him from his peers
to prevent disturbances.

With his teacher’s encouragement, Anthony joined JC A-Connect in the autumn
of 2015. After a needs assessment was conducted, it became clear that
Anthony’s underlying problem was his weak understanding of the social rules
in the secondary school context. In addition to teaching Anthony emotional
management skills, the coach designed coaching sessions to enhance Anthony's
understanding and skills so that he could appropriately adapt to secondary
school life.

After several sessions, the school principal noted “drastic improvement” as
Anthony had far fewer meltdowns. He was now more inclined to pause, collect
his thoughts and communicate his needs. Anthony’s mother has also
recognised significant improvements in Anthony's problem-solving skills.
Grateful for the parent support, she commented: The support from the coach
is also very important. [The coach] has put a lot of effort into supporting
parents. She welcomed parents to contact her whenever necessary. And she
also gave us some useful suggestions and assistance. | am very grateful for
[the coach’s] support.
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While the coping skills acquired through JC A-Connect empower students to learn and interact more
effectively at school, they can also have a transformative effect for families. Many families have experienced
feelings of depression, anxiety and isolation related to their children’s ASD diagnoses and conditions. The
coping technigues students learn through the programme enable a new level of interaction and enjoyment
within families as well.
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Growing Pains:

Reflections on Large-Scale
Collaboration

2 B5TEI2 Rk TR RREa Py

Contributing Factors to a Successful Collaboration

By Ul @wl=p]eaks:

Through focus groups and interviews, programme partners have reflected on their experience implementing JC A-Connect.
Perhaps because this kind of large-scale collaboration between Government, local NGOs, schools, families, academia and
philanthropic foundation is not the norm, programme partners have consistently identified such collaboration as the most
important factor in the success of JC A-Connect, and highlighted several unique features contributing to its success:
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The Trust’s role
BEAERERXEERES
HNAE

Structured framework,
governance structure and
systematic evaluation
BREMGTEIER ~ BERARE
DB A

Focus on capacity building

EERBEFANFNE

Partners see the Trust serving as the
essential link that allows successful
multi-sector collaboration. The Trust’s
strategic vision for the programme,
its relationships with partners and its
ongoing commitment to JC A-Connect
over a number of years have enabled
the partners to work closely together
to build a community of ASD specialists
for sustainable collaboration.
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Partners have also noted that the
Trust’s leadership in instituting a
structured framework, governance
structure and systematic evaluation
mechanism has been essential for
successful collaboration. Given the
diversity of partners and approaches
included, the programme needed
such an infrastructure to ensure its
effectiveness in supporting ASD
students by aligning programme
partners with common goals, facilitating
opportunities for benchmarking and
sharing best practices, and providing
a feedback loop for continuous
programme improvement.
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All partners in this project have the intent to do something good:

like people, like minds.

EEFTBINE SEBAEEEAER - R OS5

Dr. Irene Ho, Programme Director

I8 B MRS e L

The programme has put considerable
focus on equipping stakeholders at
each level of the system to support
students with ASD. This essential focus
on capacity building has served to foster
collaboration because stakeholders,
empowered by the knowledge and
skills they have gained, as well as
their ownership in the shared success
of the programme, are more inclined
to work together. The once daunting
task of supporting students with ASD
has become more “manageable” and
attitudes have shifted considerably
towards collaboration. As one NGO
coach noted, “Building a collaborative
relationship with schools is not easy
but worthwhile.”
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Collaboration Challenges
AT eI m ¥ R HkER

JC A-Connect’s greatest strength is also its biggest challenge. The large scale
of the programme and diverse make-up of partners and professionals require
careful orchestration and will remain an ongoing challenge to sustain as the
programme expands. Several key collaboration challenges were discussed:

i - BEE T BT ERR - S B AERE AR AU R TERNEE

Expertise
L SIE

Evaluation
AR

Programme direction
AT E

To ensure the programme is effective
in supporting students with ASD, their
families and schools, the Trust has
sought partners and leaders with
distinguished ASD support and research
qualifications. Yet, recruiting sufficient
qualified professionals,in particular
ASD-specific experts, will remain a
challenge as the programme expands.
The ultimate goal of the programmeis
to further develop ASD support capacity
and expand expertise in this area.
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JC A-Connect has built in a systematic
evaluation process to reflect the
programme’s impact. This requires
schools and NGO partners to assist in
the data collection, a task to which they
may not be too accustomed. It has taken
time to convey the importance of the
evaluation and align the expectations of
different parties, particularly with the
larger-than-expected school participation.
As the programme expands, there will
be further challenges in collecting the
data for additional participants and
ensuring that the evaluations adequately
reflect the programme’s impact.
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JC A-Connect brings together a diverse
group of partners with multi-disciplinary
expertise. Each NGO service provider
has unique strengths in different
training technigues and specialisations,
while HKU and EDB also have their
own perspectives. Although partners
agree on the overarching goal, “it took
a year or so to iron out rough patches
—that’s where the model of collaboration
emerges”, reflected by Dr. Irene Ho,
Programme Director. Partners note
the importance of developing mutual
trust so that compromises can be
made where necessary.
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The Way Forward

REARNR

Enhance support for

JC A-Connect has widespread support among stakeholders
and all are eager for it to continue in the coming three

years (Phase 2) and beyond. A number of insights have
been gathered to guide the programme’s future development:

[BESEEMRTHE] SAZAROENZR  HRURET
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Focus on transitions
and learning support

Improve home-school

secondary students I FES 4 SRS I 17 collaboration
Ins&E A H TR S BRIAIAR MERKZEHE
The importance of early intervention,  To date, the programme has  The current programme has opened

which has been well established by
previous studies, has been corroborated
by JC A-Connect. Younger students
have shown significant improvement
in their adaptive skills, while senior
students have proven much more
difficult to reach and require specialised
supports going forward.
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Expand whole-school
approach

ERZ2R2H

emphasised social and emotional
skills for children with ASD. With
this essential foundation, the next
phase should also include learning
support and transitions (e.g. between
school stages, post-graduation), which
are often pressure points for students
with ASD and their families.
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Relieve pressure on
families

LB 3R RE R 7

steady lines of communication between
schools and parents. With this foundation,
teachers and schools should work
continuously to engage parents as
partners in supporting students’ learning.
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Enhance skill transfer
and competence for
parents and teachers

R RRFEEDITR IS FIRE

The next phase should engage the
whole school in creating a supportive
environment for students with ASD
and other special educational
needs. Staff training on ASD and
the implications for learning and
behaviour should be implemented
school-wide, rather than just for
teachers of affected students. Peer
support and staff mentor programmes
should be expanded within schools.
Likewise, strategies to build awareness
and support tested in some of the
early adopting schools should be
implemented more broadly.
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Programme partners have observed
that many families are stressed and
have mental health issues. Support
for parents can have a tremendous
effect on families, many of whom
have felt isolated and even shamed
by their children’s conditions. Caring
for parent’s well-being is increasingly
emphasised in studies as an essential
element for supporting students
with ASD.?°-22 NGQOs’ relationships
with students’ families through the
school programme can serve as an
entry point to the community
supports available for families. As
one NGO coach noted, “School is a
good starting point [ for supporting
students with ASD ]”.
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Putting knowledge into action in
problematic situations is an ongoing
struggle for teachers, and especially
parents. It is not easy for teachers to
transfer skills learned in training
into use in everyday problem-solving.
Moreover, parents’ needs and levels
of understanding and acceptance
vary considerably and must be
addressed individually in the next
phase. In line with the above emphasis
on parents’ well-being, increased focus
on improving competency is also
essential to relieve stress.
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JC A-Connect is the first, large-scale ASD support programme of
its kind in Hong Kong. Fundamentally, it addresses a critical need
by providing essential support for one of the city’s largest
segments of students with special educational needs at a critical
juncture when ASD prevalence is on the rise. Beyond its extensive
service provision, JC A-Connect has developed and tested a service
model in Hong Kong mainstream schools, unprecedented for its
holistic and collaborative approach, as well as its scalability.
Likewise, JC A-Connect has expanded the capacity, resources
and manpower in this field to ensure its service model is both
feasible and sustainable for future adoption.

Going forward, JC A-Connect can serve as a reference for policymakers
and service providers for long-term service planning, as well as for
serving individuals with other special educational needs (e.g. AD/HD)
and other Chinese-speaking communities. Moreover, it provides a
paradigm for cultivating effective large-scale multi-sector collaboration
to influence public policy. Ultimately, the Trust believes JC A-Connect’s
unparalleled collaborative effort is part of a larger movement that
paves the way for a more socially inclusive Hong Kong.
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